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Abstract: Background: This study aimed to analyze the experiences related to distance learning in a
large sample of students in upper secondary school during the first wave of the COVID-19 pandemic
in Italy and to explore the potentialities of distance learning for students’ well-being. Methods:
Between 22 April and 1 May 2020, 1017 students completed an online survey about the characteristics
of online didactic, the availability of devices for distance learning, and the psychological experiences
related to e-learning. Results: All Italian schools have adopted distance learning, even if each teacher
employs different approaches to e-learning. Students are aware of the importance of distance learning
for the containment of the pandemic and of the need to continue with online teaching to avoid the
resumption of the infections. However, distance learning is associated with a significant increase
in student workload and a consequent psychological distress related to homework. Specifically,
students are more distracted in studying, have difficulty organizing study and are concerned that
their school career may be adversely affected by the lockdown. Furthermore, a significant percentage
does not perceive adequate support from teachers. Conclusions: Future studies will have to explore
the impact of distance learning even in the subsequent waves of contagion, taking into account the
persistence of the stress from the pandemic.
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1. Introduction

From March 2020, many countries in the world are in some form of quarantine to
contain the COVID 19 pandemic. Quarantine has periodically been used for centuries
to contain and control the spread of infectious diseases [1–4]. Most productive and eco-
nomic activities have been disrupted, public transportation has been reduced, and shops,
restaurants, bars, gyms, and other recreational places have been closed.

The necessity of social and physical distancing to contain the COVID-19 pandemic
has made the use of new technologies even more essential than in the past [5]. Indeed,
people have to stay physically separated but are strictly connected through social networks
and mass media.

This huge spread of media communication due to the pandemic is especially evident
in the educational field. One of the main measures of most governments during this
pandemic was the closure of the educational institutions in order to contain the spread
of the disease. According to the United Nations Educational, Scientific and Cultural
Organization (UNESCO), school closures are impacting over 90% of the world’s student
population [6]. In many countries, governments have activated measures to maintain
continuity of learning. These measures provide different forms of distance learning, which
are characterized by the teacher-learner separation by space and time, and the use of media
and technologies to enable communication and exchange during the learning process
despite separation [6].
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In Italy, schools and universities were first closed on March 6, 2020, and during this
last year there have been reopenings and closures based on the trend of the contagion in
the various Italian regions. According to the ministerial indications, schools are delivering
education remotely, through a mix of technologies, such as online platforms, television, and
social networks, to guarantee continuity of curriculum-based study and learning for the
students. However, there is not a standard model of home-based distance learning. Some
schools have attempted to reproduce the structure of a classic face-to-face lesson via the
web, using learning platforms; others have chosen web-based exchanges using social media
or e-mail. Moreover, the public television service has implemented the programming of
academic contents to aid disadvantaged students who cannot use online school [7–9].

Several variables influence the effectiveness of distance learning strategies. The
availability of digital learning platforms, the presence in the household of digital devices
and internet connectivity, the students’ ability to use these instruments, adequate spaces in
the home, and other variables such as the capacities of the teachers to use technologies and
methodologies for activating and facilitate home-based learning are central for the good
outcome of school at home [10,11]. However, it is highly presumable that the success of
each form of distance school also depends on the psychological experiences of the students,
the emotional responses that accompany the new daily routines and approach to the study,
and the presence of disorders that may make learning more difficult, such as specific
learning disorders or attention deficit hyperactivity disorder (ADHD) [9,10,12,13].

The present study aimed to investigate experiences related to home-based distance
learning in a large sample of students of the upper secondary school in Italy during the
first wave of the COVID-19 pandemic. In particular, the overall goal of this study was to
analyze their beliefs and opinions on several aspects of the experience of distance learning
and to explore the future potential of distance learning for students’ well-being.

2. Materials and Methods
2.1. Participants

The survey was addressed to students of the upper secondary school in Italy. The
study sample included 1017 students (males = 352; females = 665) who attend upper
secondary school, aged between 13 and 20 years (mean: 16.57 ± 1.20). The participants
lived in 14 of the 20 Italian regions; 597 of the respondents lived in a provincial seat,
while 420 lived in towns that are not the provincial seat. Teachers and some students
collaborated in the recruitment of the participants, sharing an online survey on the leading
social networks and inviting students to respond to the questionnaire.

2.2. Procedures

This study refers to a larger study—on the psychological experience of the COVID-19
pandemic in a sample of Italian adolescents—whose results have already been published
in a previous article by our research group [14]. In particular, this article focuses on the ex-
perience of distance learning and the expectations on school measures after the lockdown.

An online survey was diffused by volunteer teachers and students between 22 April
and 1 May 2020, during the first wave of the COVID-19 pandemic in Italy.

The study complies with the Declaration of Helsinki and with the Italian guidelines
on research with human subjects and protection of privacy. No sensitive data that could
identify the participants was collected. Parents gave their consent to the participation in
the study in the case of underage students. The study was approved by the Internal Ethics
Review Board (IERB) of the Department of Educational Sciences, University of Catania
(7 January 2021).

2.3. Survey Instrument

The web-based survey used for this study was developed according to the Checklist
for Reporting Results of Internet E-Surveys (CHERRIES) [15]. It comprised 81 multiple-
choice and short-answer questions and collected sociodemographic information, such as
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age, gender, area in which the respondents live, type of upper secondary school, academic
grade, number of persons in the household, and other information. Moreover, it explored
perceived health risk related to COVID-19, knowledge and information on measures to
control the pandemic, beliefs and opinions on stage two of the quarantine, and psychologi-
cal experiences related to quarantine, as described in our previously published article [14].
Regarding their opinions and beliefs, participants were asked to indicate whether they
agreed or disagreed with a number of statements regarding lockdown and resumption of
activities, with particular reference to school activities. Regarding feelings, emotions, and
moods, participants were asked to complete a Likert-type scale that focused on the per-
sonal feelings about one’s cognitive, physiological, and behavioral state. The psychological
experience scale measures two aspects: “negative feelings” (alpha Cronbach = 0.81) and
“positive feelings” (alpha Cronbach = 0.78). A high score corresponds to a high perception
of negative or positive feelings, respectively.

For the purpose of this article, we have only reported data on the availability and char-
acteristics of online didactic, the availability of devices for participation in the online school,
the psychological experiences related to e-learning, and the opinions on the measures that
school should activate after the lockdown.

2.4. Statistical Analysis

Data were analyzed using the Statistical Package for the Social Sciences (SPSS) version
25.0 (IBM Corporation, Armonk, NY). Quantitative data were expressed as frequencies
and percentages in the case of categorical and ordinal variables and as the mean and
standard deviation in the case of continuous variables. Comparisons between continuous
variables were made by t-test, while Pearson chi-square tests were performed to explore
the associations between categorical variables. A p-value < 0.05 was considered significant.

3. Results
3.1. Demographic Characteristics of the Participants

Table 1 summarizes the demographic characteristics of our sample. For a more
detailed description of our study sample, please refer to the article already published by
our research group [14].

Table 1. Sociodemographic characteristics of the participants.

n %

Gender Female 665 65.4
Male 352 34.6

Age (years old) 13 7 0.7
14 58 5.7
15 98 9.8
16 309 30.4
17 296 29.1
18 211 20.7
19 28 2.8
20 10 1

School High school 814 80.0
Technical institute 153 15.1

Professional institute 50 4.9

Area Chief town 597 58.7
Not chief town 420 41.3
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Table 1. Cont.

n %

Region Lombardy 46 4.5
Piedmont 12 1.1

Trentino Alto Adige 2 0.2
Friuli Venezia Giulia 2 0.2

Emilia Romagna 23 2.2
Abruzzo 5 0.5
Molise 7 0.7

Toscana 9 0.9
Umbria 46 4.5
Lazio 351 34.5

Campania 83 8.2
Puglia 17 1.7
Sicily 414 40.7

“Red zone” Yes 310 30.5
No 707 69.5

Size of the household 1 8 0.8
2 78 7.7
3 258 25.4
4 469 46.1

>4 204 20.1

Affected by
COVID-19 Yes 5 0.5

No 876 86.1
Uncertain 136 13.4

Family member with
COVID-19 Yes 30 2.9

No 987 97.1

Family member
working with

COVID-19 people
Yes 102 10.0

No 915 90.0

3.2. Organization of at Distance Learning

Table 2 shows the distance learning modalities during the first wave of the COVID-19
pandemic in Italy. All the participants were referred to do home-based distance school.
However, the organization of online learning was not the same for all schools. Some schools
have created virtual classrooms and maintained the previous organization of the school
day; other schools have created virtual classrooms but have changed the overall duration
of the school day and the number of school days in a week. The remaining schools did
not use virtual classrooms, and each teacher provided independent learning materials to
the students, using social networks or emails. The responses of the students also showed
that there were differences in the different class groups of the same school, and in some
cases, each teacher of a class group used a different organizational approach to distance
learning. In detail, 592 students (58.3% of the participants) reported that the duration of
the school week was not changed, while the remaining participants reported a different
duration of school week compared to the pre-pandemic period. Moreover, only 49.1% of
the participants took lessons online every day. A total of 98.1% of the students used an
online platform (such as Google Class or Zoom) for distance learning. A total of 48.8% of
the students reported that all teachers of their class group used a common approach to
e-learning. Of these, 48.8% reported that their teachers organized the virtual lessons as a
face-to-face lesson. Teachers did roll call, explained, assigned schoolwork, and interviewed
students. In these cases, the students were not online in every moment of the school day in
order to avoid tired eyes due to monitor. Besides, 48.2% of the participants reported that the
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teachers of their class group employed different approaches to e-learning, using the online
resources they preferred. Only 1.8% of the students reported, instead, that their teachers
used email or social networks to send learning materials, such as slides. In these cases, the
students worked in autonomy at home. Eight students did not respond to this question.

Table 2. Distance learning modalities during the COVID-19 pandemic.

n %

The duration of the school week remained the same 592 58.3

Lessons are held regularly every day, with all the teachers,
as before the COVID-19 pandemic 499 49.1

The school carries out distance learning using a specific
online platform (e.g., Google Class or Zoom) 996 98.1

The student has a computer, a tablet or a notebook to use
for online lessons 938 92.4

The student does not share the use of the tablet or the
notebook with other people 700 72.6

The student follows online lessons in a room alone 837 82.5

Unfortunately, not all the students had a tablet or a notebook for online lessons: in this
regard, 7.6% of the participants in the survey reported that they use their mobile phone,
and the 27.4% of the students who had a notebook or a tablet shared it with another person
in the family, during the school day. Moreover, 17.5% of the students took their remote
lessons in a room in which there were other persons.

3.3. Beliefs and Opinions of the Students on Hypothetic Behavioral Measures the Reopening
of Schools

Students were asked to express their agreement about a series of measures that could
be useful to activate with the reopening of schools after the lockdown.

Table 3 reports the participants’ opinions on the organization of teaching activities
after the lockdown. The majority of the students (82.6%) believed that not all activities will
be able to resume as in the period preceding the pandemic. Only 17.4% of the interviewed
believed that no measure will be needed. A total of 68% of the students believed that
the school should continue at distance learning, while 54.8% believe that all the activities
should continue online except the exams. A total of 276 students (27.1%) believed that
the only activities in presence should be the school meetings in small groups. There were
no differences by age and gender in the responses on the school measures for the next
years. There was a significant association between attended school and opinions related
to the reopening. More specifically, the students attending classical and scientific high
school were more likely to continue distance learning than students of technical institutes
(χ2 = 18.786, p = 0.009). No significant correlations were obtained between living or not in a
red zone and opinions on the school measures necessary to contain the epidemic (p > 0.05).
Furthermore, a chi-square test for association was conducted between the organization
of distance learning and beliefs and opinions of the students on behavioral measures
regarding the reopening of schools. All expected cell frequencies were greater than five.
There was a statistically significant association between holding classes every day and
preference for resumption of face-to-face classes as in the pre-COVID period (χ2(1) = 6.53,
p = 0.011). More specifically, students who do not attend classes every day are more likely
after than before the pandemic to resume classes in attendance. There was also a significant
association between possession of an appropriate device to follow the lessons (PC or tablet)
and preference for continuing the lessons at a distance (χ2(1) = 6.02, p = 0.014). In particular,
students who do not have adequate connection devices are less likely to agree to continue
distance learning. Finally, a significant association was detected between having to share
a device in order to follow lessons and the preference for continuing lessons by distance
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learning (χ2(1) = 6.28, p = 0.012). In this regard, students who are forced to share their PC
or tablet with other family members are less likely to continue with distance learning.

Table 3. Study participants’ opinions on the organization of teaching activities after the lockdown.

Agree Disagree

n % n %

Resume all teaching activities regularly as in the
pre-Covid period 177 17.4 840 82.6

Continue with all distance learning activities, as is being
done in this period of quarantine 692 68.0 325 32.0

Continue with distance learning activities except for exams 557 54.8 460 45.2

Continue with distance learning activities with the exception
of the meetings of the collegial organs (e.g., class councils,

assemblies, etc.)
276 27.1 741 72.9

3.4. Experiences Related to Home-Based Distance Learning

The experiences of home-based distance learning in our sample are varied and are
reported in Table 4. First of all, the overwhelming majority of the sample (86%) declared
that the homework load has increased significantly since the pre-pandemic period. Con-
sequently, a large percentage of the adolescents of our sample said they had little time to
devote to themselves because they were always busy with their homework (65.3%). More
specifically, females claimed to have less time for themselves than males (p = 0.002). Fur-
thermore, adolescents living in a “red zone” declared they had more homework than before
compared to their peers not living in a “red zone” (p = 0.025). No significant differences
were found in relation to the school attended and other sociodemographic variables.

Table 4. Differences in distance learning experiences in the study sample.

Male
(n = 352)

Female
(n = 665)

Not living in
a “Red Zone”

(n = 707)

Living in a
“Red Zone”

(n = 310)

In This Period of Distance Learning, the
Student . . . M SD M SD t-Test M SD M SD t-Test

. . . has many more homework
than before 3.77 1.25 3.93 1.13 1.90 3.82 1.18 4.00 1.14 2.24 *

. . . is always busy with the homework 2.93 1.27 3.20 1.29 3.15 ** 3.06 1.28 3.22 1.31 1.78

. . . is studying less than usual 2.57 1.42 2.58 1.46 0.09 2.54 1.45 2.64 1.44 0.94

. . . is get distracted during study 3.28 1.27 3.60 1.25 3.77 ** 3.47 1.27 3.53 1.27 0.66

. . . can study regularly following the
usual rhythms 2.68 1.28 2.51 1.23 −2.13 * 2.60 1.27 2.49 1.17 −1.29

. . . is worried about being left behind
with learning 3.07 1.46 3.28 1.49 2.12 * 3.08 1.47 3.48 1.47 3.95 **

. . . thinks that the professors are more
understanding than usual 2.91 1.25 2.71 1.19 −2.44 * 2.79 1.20 2.76 1.25 −0.37

. . . has difficulty organizing the day 2.67 1.26 2.89 1.36 2.49 * 2.71 1.32 3.05 1.31 3.66 **

. . . checks if he/she uses the
time effectively 2.86 1.23 2.76 1.31 −1.08 2.79 1.29 2.81 1.27 0.22

. . . organizes an adequate and orderly
study environment 3.06 1.36 2.98 1.32 −0.82 3.07 1.32 2.88 1.37 −2.07 *

* p < 0.05; ** p < 0.01. Note: M = Mean; SD = Standard Deviation.
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This overload of activities had a negative impact on the teenagers interviewed with
regard to their ability to concentrate on studying and concerns about their school career.
Indeed, 77.1% of the participants were more distracted during the study, 51.3% did not
manage to study following the usual rhythms and 64.6% were concerned about falling be-
hind in learning. Females tended to become more distracted during the study (p < 0.0001),
had more difficulty studying at their usual pace (p = 0.033) and were more worried about
their school career (p = 0.035) than males. Furthermore, adolescents living in a “red zone”
were more worried about falling behind in scholastic learning than their peers not living in
a “red zone” (p < 0.001).

However, despite concentration difficulties in the study, most of the students said
that they were not studying less than usual during this period (54.1%). Furthermore, the
teachers seem to be a point of reference for the teenagers in our sample. Indeed, 57.5%
believe that in this period, the teachers were more understanding than usual. Interestingly,
males tended to perceive teachers as more understanding than did females (p = 0.015). There
are no significant differences related to the school attended or to other socio-demographic
variables.

4. Discussion

The aim of this study was to capture a range of experiences of high school students
during the first wave of the COVID-19 pandemic in Italy to better understand their needs
and concerns about distance learning.

The novel coronavirus (SARS-CoV-2) pandemic has totally revolutionized the school
system and teaching, not only in Italy but all over the world [6]. Distance learning has
become the norm and all schools have had to use media and technologies to continue their
educational activities [7]. In Italy, an intense debate is currently underway on the future of
the many students of schools of all levels in order to plan the scenarios for the later stages
of the pandemic [16].

The results of our study confirm that all Italian schools have adopted distance learning,
even if, in most cases, the organization of the teaching activities is left to the free choice
of each teacher and there are no shared standards and guidelines. Consequently, some
teachers organize virtual lessons as a face-to-face lesson, others use email or social networks
to send learning materials, such as slides. More generally, each teacher employs different
approaches to e-learning, using the online resources they prefer.

Furthermore, distance learning is not simple for all the students interviewed: in this
regard, a not-insignificant percentage of our sample did not have a personal computer with
which to take lessons online or had to share the PC with other family members and follow
the lessons while in a room with other people. More specifically, these variables were found
to be significantly associated with students’ opinions on resuming face-to-face teaching
activities or continuing with distance learning. Students who do not have adequate devices
to follow online lessons or who have to share their devices with other family members are
more reluctant to pursue distance learning activities and more likely to resume face-to-face
learning activities. This is certainly an important fact to think about. Indeed, several studies
underlined that the closure of schools and the adoption of distance learning due to the
COVID-19 pandemics have in many cases contributed to further exacerbating situations of
educational inequality related to disparities in opportunities and conditions [17]. Examples
are students who do not have a device and/or an internet connection [18,19], or who
experience particularly fragile conditions such as disabilities and complex family situations.
Therefore, taking into account the need to continue distance learning due to the new waves
of contagion, it is essential to implement policies that allow all students equal access to the
information technologies required for online learning [20].

The students interviewed are aware of the importance of distance learning for the
containment of the pandemic. Indeed, the majority of our sample is convinced that it will
be necessary to continue with online teaching also in the phases following the quarantine
to avoid the resumption of the infections.
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However, as already highlighted in previous studies on this topic [21,22], distance
learning has resulted in a significant increase in student workload and a consequent
psychological distress related to homework. The adolescents interviewed complained of
an excessive load of homework during this period compared to the pre-pandemic one with
a consequent reduction of the free time to devote to themselves; furthermore, they tend to
become more distracted in studying, have difficulty organizing study at their usual pace
and are concerned that their school career may be adversely affected by this lockdown
period. In particular, our results show that females suffer more from increased homework
than males, confirming that gender is an important variable with respect to the impact of
the pandemic on the school performance and psychological well-being of adolescents [14].

In this scenario, the role of teachers is of primary importance in promoting adequate
ways of learning and in reducing students’ stress. In this regard, although 57.5% of the
students interviewed said that their professors are more understanding in this period, there
is a significant percentage that does not perceive adequate support from their teachers.
These findings are in line with those reported by other studies showing a perceived
lack of support from teachers among adolescents [22]. More specifically, in our sample,
females tend to perceive a lack of support from teachers more than males, confirming that
females report greater psychological difficulties in dealing with the impact of lockdown
and distance learning [14]. Therefore, it is important to also provide adequate support
for teachers in order to help them manage the difficulties of their students and create a
student-centered learning environment in contrast to a teacher-centered approach [23,24].

This study is one of the first conducted in Italy about opinions, beliefs and experiences
of Italian adolescents about the distance learning during the quarantine for COVID-19
pandemic. Furthermore, the sample is very large (more than 1000 students), ensuring a
good generalizability of results.

Nevertheless, some limitations of the study should also be considered. First of all,
the internet-based questionnaire used for this study may not have guaranteed complete
accuracy in answering questions. Furthermore, some Italian regions are not present in
our sample even though the three main areas (northern, central and southern Italy) are
adequately represented.

5. Conclusions

In conclusion, the COVID-19 pandemic has opened an important and urgent issue
concerning the impact of distance education on the learning processes and psychological
well-being of students, in particular children and adolescents. Undoubtedly, these are
unprecedented circumstances that can promote stress and anxiety in both students and
teachers. For this reason, the impact of these new modalities of distance learning is
a very urgent issue to be addressed. In this scenario, the youth population must be
adequately supported in coping with psychosocial consequences of school closures and
distance learning.

Future studies will have to explore the impact of distance learning, even in the
subsequent waves of contagion, in order to adapt the organization of teaching according to
the needs of students and taking into account the persistence of the stressful event of the
pandemic. Furthermore, it is important to investigate the impact of distance learning on
the situation of educational inequalities, such as the lack of a device and/or an adequate
internet connection, in order to prepare interventions that reduce as much as possible the
educational disparities linked to the new modes of distance learning. Finally, it will also be
interesting to assess the impact of distance learning on teachers and parents in order to
identify the main difficulties and plan appropriate support interventions.

Author Contributions: Conceptualization, E.C.; methodology, E.C. and V.L.L.R.; software, V.L.L.R.;
formal analysis, E.C. and V.L.L.R.; investigation, E.C. and V.L.L.R.; data curation, V.L.L.R.; writing—
original draft preparation, E.C.; writing—review and editing, V.L.L.R.; visualization, V.L.L.R.; super-
vision, E.C.; project administration, E.C. All authors have read and agreed to the published version
of the manuscript.



Eur. J. Investig. Health Psychol. Educ. 2021, 11 734

Funding: This research received no external funding.

Institutional Review Board Statement: The study was conducted according to the guidelines of
the Declaration of Helsinki and approved by the Institutional Review Board of the Department of
Educational Sciences, University of Catania (7 January 2021).

Informed Consent Statement: Informed consent was obtained from all subjects involved in the
study.

Acknowledgments: We thank all the students who participated in this study.

Conflicts of Interest: The authors declare no conflict of interest.

References
1. Barbera, J.; Macintyre, A.; Gostin, L.; Inglesby, T.; O’Toole, T.; DeAtley, C.; Tonat, K.; Layton, M. Large-Scale Quarantine Following

Biological Terrorism in the United States: Scientific Examination, Logistic and Legal Limits, and Possible Consequences. JAMA
2001, 286, 2711–2717. [CrossRef] [PubMed]

2. Risse, G.B. Revolt against Quarantine: Community Responses to the 1916 Polio Epidemic, Oyster Bay, New York. Trans. Stud.
Coll. Physicians Phila. 1992, 14, 23–50. [PubMed]

3. Mandavilli, A. SARS epidemic unmasks age-old quarantine conundrum. Nat. Med. 2003, 9, 487. [CrossRef] [PubMed]
4. Markel, H. Quarantine!: East European Jewish Immigrants and the New York City Epidemics of 1892; Johns Hopkins University Press:

Baltimore, MD, USA; London, UK, 1999.
5. Pahayahay, A.; Khalili-Mahani, N. What Media Helps, What Media Hurts: A Mixed Methods Survey Study of Coping with

COVID-19 Using the Media Repertoire Framework and the Appraisal Theory of Stress. J. Med. Internet Res. 2020, 22, e20186.
[CrossRef] [PubMed]

6. UNESCO COVID-19 Educational Disruption and Response. Available online: https://en.unesco.org/covid19/educationresponse
(accessed on 29 April 2021).

7. Giuffrida, P. Schools in Italy in COVID19 Time. Available online: https://www.esha.org/uncategorized/schools-in-italy-in-
covid19-time/ (accessed on 31 May 2021).

8. D’Addio, A.C.; Endrizzi, F. Covid-19: How Is Italy Coping with School Closure? Available online: https://gemreportunesco.
wordpress.com/2020/04/02/covid-19-how-is-italy-coping-with-school-closure/ (accessed on 2 April 2021).

9. Becker, S.P.; Breaux, R.; Cusick, C.N.; Dvorsky, M.R.; Marsh, N.P.; Sciberras, E.; Langberg, J.M. Remote Learning during
COVID-19: Examining School Practices, Service Continuation, and Difficulties for Adolescents with and without Attention-
Deficit/Hyperactivity Disorder. J. Adolesc. Health 2020, 67, 769–777. [CrossRef] [PubMed]

10. King, J.; South, J. Reimagining the Role of Technology in Higher Education: A Supplement to the National Education Technology Plan; US
Department of Education, Office of Educational Technology: Washington, DC, USA, 2017.

11. Marques De Miranda, D.; Da Silva Athanasio, B.; Sena Oliveira, A.C.; Simoes-E-Silva, A.C. How is COVID-19 Pandemic Impacting
Mental Health of Children and Adolescents? Int. J. Disaster Risk Reduct. 2020, 51, 101845. [CrossRef]

12. Dunlosky, J.; Rawson, K.A.; Marsh, E.J.; Nathan, M.J.; Willingham, D.T. Improving Students’ Learning With Effective Learning
Techniques. Psychol. Sci. Public Interest 2013, 14, 4–58. [CrossRef]

13. Zhang, Q.; Zhou, L.; Xia, J. Impact of COVID-19 on Emotional Resilience and Learning Management of Middle School Students.
Med. Sci. Monit. 2020, 26, e924994. [CrossRef] [PubMed]

14. Commodari, E.; La Rosa, V.L. Adolescents in Quarantine during COVID-19 Pandemic in Italy: Perceived Health Risk, Beliefs,
Psychological Experiences and Expectations for the Future. Front. Psychol. 2020, 11, 559951. [CrossRef]

15. Eysenbach, G. Improving the Quality of Web Surveys: The Checklist for Reporting Results of Internet E-Surveys (CHERRIES). J.
Med. Internet Res. 2004, 6, e34. [CrossRef]

16. Winter, L. I’m a Teacher in Italian Quarantine, and E-Learning Is No Substitute for the Real Thing. The Guardian. Avail-
able online: https://www.theguardian.com/commentisfree/2020/mar/18/italy-quarantine-e-learning-coronavirus-schools-
lockdown-teaching-children (accessed on 31 May 2021).

17. Zondiros, D. Online, Distance Education and Globalisation: Its Impact on Educational Access, Inequality and Exclusion. Eur. J.
Open Distance E Learn. 2008, 11.

18. Van Lancker, W.; Parolin, Z. COVID-19, School Closures, and Child Poverty: A Social Crisis in the Making. Lancet Public Health
2020, 5, e243–e244. [CrossRef]

19. Petretto, D.R.; Masala, I.; Masala, C. Special Educational Needs, Distance Learning, Inclusion and COVID-19. Educ. Sci. 2020, 10,
154. [CrossRef]

20. UNESCO. COVID-19 and Higher Education: Today and Tomorrow. Impact Analysis, Policy Responses and Recommendations.
Available online: http://www.iesalc.unesco.org/en/wp-content/uploads/2020/04/COVID-19-EN-090420-2.pdf (accessed on 9
April 2021).

21. Ferraro, F.V.; Ambra, F.I.; Aruta, L.; Iavarone, M.L. Distance Learning in the COVID-19 Era: Perceptions in Southern Italy. Educ.
Sci. 2020, 10, 355. [CrossRef]

http://doi.org/10.1001/jama.286.21.2711
http://www.ncbi.nlm.nih.gov/pubmed/11730447
http://www.ncbi.nlm.nih.gov/pubmed/1604465
http://doi.org/10.1038/nm0503-487
http://www.ncbi.nlm.nih.gov/pubmed/12724741
http://doi.org/10.2196/20186
http://www.ncbi.nlm.nih.gov/pubmed/32701459
https://en.unesco.org/covid19/educationresponse
https://www.esha.org/uncategorized/schools-in-italy-in-covid19-time/
https://www.esha.org/uncategorized/schools-in-italy-in-covid19-time/
https://gemreportunesco.wordpress.com/2020/04/02/covid-19-how-is-italy-coping-with-school-closure/
https://gemreportunesco.wordpress.com/2020/04/02/covid-19-how-is-italy-coping-with-school-closure/
http://doi.org/10.1016/j.jadohealth.2020.09.002
http://www.ncbi.nlm.nih.gov/pubmed/33069580
http://doi.org/10.1016/j.ijdrr.2020.101845
http://doi.org/10.1177/1529100612453266
http://doi.org/10.12659/MSM.924994
http://www.ncbi.nlm.nih.gov/pubmed/32869770
http://doi.org/10.3389/fpsyg.2020.559951
http://doi.org/10.2196/jmir.6.3.e34
https://www.theguardian.com/commentisfree/2020/mar/18/italy-quarantine-e-learning-coronavirus-schools-lockdown-teaching-children
https://www.theguardian.com/commentisfree/2020/mar/18/italy-quarantine-e-learning-coronavirus-schools-lockdown-teaching-children
http://doi.org/10.1016/S2468-2667(20)30084-0
http://doi.org/10.3390/educsci10060154
http://www.iesalc.unesco.org/en/wp-content/uploads/2020/04/COVID-19-EN-090420-2.pdf
http://doi.org/10.3390/educsci10120355


Eur. J. Investig. Health Psychol. Educ. 2021, 11 735

22. Li, S.H.; Beames, J.R.; Newby, J.M.; Maston, K.; Christensen, H.; Werner-Seidler, A. The Impact of COVID-19 on the Lives and
Mental Health of Australian Adolescents. Eur. Child Adolesc. Psychiatry 2021. [CrossRef] [PubMed]

23. Lobb, H. A Student-Centred Approach to Teaching. Agora 2020, 55, 23.
24. Al-Balushi, S.M.; Ambusaidi, A.K.; Al-Balushi, K.A.; Al-Hajri, F.H.; Al-Sinani, M.S. Student-Centred and Teacher-Centred Science

Classrooms as Visualized by Science Teachers And Their Supervisors. Teach. Teach. Educ. 2020, 89, 103014. [CrossRef]

http://doi.org/10.1007/s00787-021-01790-x
http://www.ncbi.nlm.nih.gov/pubmed/33913036
http://doi.org/10.1016/j.tate.2019.103014

	Introduction 
	Materials and Methods 
	Participants 
	Procedures 
	Survey Instrument 
	Statistical Analysis 

	Results 
	Demographic Characteristics of the Participants 
	Organization of at Distance Learning 
	Beliefs and Opinions of the Students on Hypothetic Behavioral Measures the Reopening of Schools 
	Experiences Related to Home-Based Distance Learning 

	Discussion 
	Conclusions 
	References

